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STAAR CONNECTION™
Introduction

KAMICO® Instructional Media's program is validated by scientifically based research.
STAAR CONNECTION™ Diagnostic Series™ and Developmental Series™ can be used in tandem to
ensure mastery of Texas reporting categories and TEKS. The Diagnostic Series™ consists of a bank
of assessments. Each assessment covers a mixture of reporting categories and TEKS. This research-
based format provides continual reinforcement for and ensures retention of mastered concepts. To
take full advantage of this series, administer an assessment to students. After they have completed
the assessment, use it as an instructional tool. Go over each item with the class, discussing all
correct and incorrect answers. Then, use the assessment as a diagnostic tool to determine a
standard for which students need remediation. Find that standard in the Developmental Series™.

Each book in the STAAR CONNECTION Developmental Series™ consists of isolated activities and
assessments to allow for the development of specific TEKS. For every TEKS, there is at least one
individual or group activity. The activities provide a fun, challenging, yet nonthreatening, way to
develop mastery of the TEKS. In addition to these activities, each Developmental Series™ book has
assessments on isolated standards to be used to identify mastery or the need for further skill
development or reinforcement. Continue to alternate between the STAAR CONNECTION™
Diagnostic Series™ and the Developmental Series™.

KAMICO's Game Gallery® consists of over 300 board games in English and in Spanish. These games
create a game-based learning environment to facilitate additional reinforcement of TEKS.

KAMICO® Instructional Media, Inc., supports efforts to ensure adequate yearly progress and eliminate
surprises in high-stakes test results.
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TEKS 4/9C
Explain structure in drama such as character tags,
acts, scenes, and stage directions.

ACTIVITY
The Play's the Thing

Materials

The Play's the Thing activity sheet (student edition)

The Play's the Thing play (student edition)

The Play's the Thing tic-tac-toe board for each pair of students
The Play's the Thing game cards for each pair of students

Procedure

Discuss drama, or plays, with students. Explain that while plays are meant to be
acted out on a stage for an audience, they can also be read as literature. Like
other types of literary stories, they have characters, settings, and plots with
climaxes and resolutions. However, they also have unique structures and elements
such as specified scenes, cast lists, and stage directions. Plays are different from
other types of stories in other important ways, too. For example, the settings of
plays are usually restricted by what can be shown on a stage. Also, in plays, there
is rarely a narrator, which means that much of the plot has to be revealed through
the dialogue and actions of the characters. Furthermore, for most plays (except
theater-in-the-round), the audience can only watch the action from one vantage
point, so the props, actors, and staging must be situated so that the audience can
see and understand the play.

Students turn to the The Play's the Thing activity sheet in their student editions.
Working alone or with partners, students read the information on the activity sheet
and complete it. When they have finished, use the answer key to evaluate the
students' answers as a class. Discuss any missed responses or questions
students have.

Next, students turn to the The Play’s the Thing play in their student editions.
Students read the play individually. Then, pair students, and distribute the
The Play's the Thing game cards and The Play's the Thing tic-tac-toe board to
each pair. The object of this portion of the activity is to connect three Xs or
three Os in a row, column, or diagonal before one's opponent. Players earn
their Xs and Os by answering questions correctly.

Students shuffle the game cards and place them in pile faceup (i.e., question-side up).

Player A reads the question on the top game card without drawing it from the deck.
Player B answers the question on the game card, consulting the play as a resource
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if needed. Player A then checks Player B's answer with the answer on the back of
the game card. If Player B is correct, (s)he earns the right to place one X (or O) on
any square of the tic-tac-toe board. If (s)he answered incorrectly, (s)he does not
get to place a mark on the game board. In either case, the card is placed aside in a
discard pile, and it is Player B's turn to ask a question of Player A. Play continues
in this manner, with players earning marks for correctly answered questions. The
first player to connect three of his or her marks in a row, column, or diagonal wins.

Note: If players run out of cards, the player with more marks on the board wins.
If the game is still tied, players reshuffle the cards in the discard pile and continue

playing, trying to connect three marks in a row.

Answer Key

SN RWN=
O>—"WIOoUmT

0. Any three of the following are acceptable: The setting of a play is limited to
what can be shown on a stage. There is usually no narrator, so the plot must
be revealed through dialogue and action. Stage directions are used to tell
actors and stage hands what to do. Stage directions are also used to describe
the setting. A list of characters is provided at the beginning of the play.

Plays have well-defined scenes. Most plays are shown from only one physical
vantage point.

Enrichment

To implement project-based learning, consider the following enrichment activity.
Students will use independent and collaborative research to create and produce a
play dealing with the life of a famous American.

Divide the class into groups of four to six students, or allow students to select
their own groups. Each group collaborates to select a subject for a short

(e.g., one- to three-act) drama. The subject must be a well-known American from
the past or present. The subject can be someone with whom students are already
familiar, or (s)he can be someone students would like to learn about. If desired,
limit students' available choices to a list of people, perhaps from an upcoming or
recently completed social studies or science unit.
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Next, students decide which section of this subject's life to portray in the drama.
(Given the scope of the assignment, they will likely not portray the subject's entire
life.) They may need to conduct research to make a decision. If so, they should
use library or Internet resources to learn more about their subject.

Once they have decided which part of the subject's life to portray, they decide as a
group how they will draft their drama. They may choose to create the entire work
collaboratively. Or, they may choose to delegate roles. For example, one student
may write each of three scenes and one student might conduct fact-checking. Or,
one student may research the play to identify factual information, two may write
the play, and one may edit it. Regardless of how the students decide to write the
play, it must include the basic elements of drama. That is, it needs
characters/cast; a setting with scene descriptions; a plot with rising action, a
problem, a climax, and a problem resolution; and stage directions. Students must
ensure that their finished product follows the formatting conventions for drama. In
other words, it should have dialogue tags, a section for cast, a device such as
brackets and/or italics to indicate stage directions, and section headings for each
scene. Students should keep in mind that this play will actually be produced, so
they need to remember the practical limitations of the stage when describing
scenes and sets. Finally, students type their play using word processing software
to facilitate formatting and editing, to improve readability, and to easily generate
multiple copies of the final product.

When the students in each group are finished with their play, they exchange plays
with another group. Students in each group will produce and perform the play
they receive. First, students read the play. Then they offer feedback and
suggestions to the group that authored it. They may wish to point out impractical
set designs or seek clarification about certain characters. The authoring group
makes any needed changes to the script and returns the revised script to the
performing group.
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The Play's the Thing Game Cards

What is the main problem in this play?

A Xana has to get the school day
shortened.

B Xana must learn a lesson about
honesty.

C Xana needs to be elected president.

SREGHING)

© KAMICQO® Instructional Media, Inc. All Rights Reserved.

The stage directions at the beginning of
scene 1 help the reader understand —

A the plot.
B the setting.

C the climax.

SBEGHING

© KAMICQO® Instructional Media, Inc. All Rights Reserved.

How is the setting of scene 3 important?

A ltis where the voting takes place,
which is important to the solution.

B Itis where the vending machines
are, which is important to the
problem.

C Itis where the lockers are, which is
important to the climax.

SBEGHING

© KAMICQO® Instructional Media, Inc. All Rights Reserved.

What is the setting of scene 2?

A The scene takes place in Xana's
bedroom but with a dream sequence
set at school.

B The scene takes place in school but
with a flashback to Xana's room.

C The scene takes place in the
morning but changes to nighttime.

© KAMICQO® Instructional Media, Inc. All Rights Reserved.

How can you tell this is a play?
A It has a plot.
B It has characters.

C It has stage directions

© KAMICQ® Instructional Media, Inc. All Rights Reserved.
What does the reader learn from the
stage directions in paragraph 177

A Xana is excited about what might
happen if she were elected.

B Xana is worried about what might
happen if she were elected.

C Xanais angry at Margie for running
against her.

© KAMICQO® Instructional Media, Inc. All Rights Reserved.
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What is the setting of scene 1?
A Xana's room
B school hallway

C school cafeteria

SREGHING

© KAMICO® Instructional Media, Inc. All Rights Reserved.

How is the main problem solved?

A Margie tricks Xana into giving up the
election.

B Xana realizes she cannot get
enough votes to win.

C Xana realizes her plan will not be
good for her or the other students.

SREGHING

© KAMICO® Instructional Media, Inc. All Rights Reserved.

The stage directions in paragraph 18 help
the reader by —

A describing the play's main problem.

B telling readers what to do when
running for student council.

C explaining how the scene changed
from the start of the play.

SREGHING

© KAMICO® Instructional Media, Inc. All Rights Reserved.

What information can you get from the
cast section?

A how many students are in the play
B what school Xana and Margie go to

C what grade Xana and Margie are in

© KAMICO® Instructional Media, Inc. All Rights Reserved.
Why do many of the lines in this play
begin with character names?

A The names show who is to speak the
following lines.

B The names show whom the actors
are to speak to.

C The names show whom the
audience is supposed to watch.

© KAMICO® Instructional Media, Inc. All Rights Reserved.
What do all three scenes have in
common?
A All have scenes from school.
B Allinclude Xana and Margie.

C All take place in Xana's dream.

© KAMICO® Instructional Media, Inc. All Rights Reserved.
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Which sentence shows that the story's
main problem has been solved?

The stage directions in paragraph 2 —

A tell the stage hands what to do.

A [/ don't want to be elected on lies.

B tell the actress playing Margie
what to say. B /f we had known this, we would
have voted for Margie.

C tell the actress playing Xana what

to do. C ['ll get rid of the dress code.
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What stage direction is used to show
that someone comes onto the stage?
A curtain

B enter

C stage right
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Name TEKS 4/9C

Read the selection, and choose the best answer to each question. Then fill in the
answer on your answer document.

The Great Gourd Hunt

Cast
DIYA: a fourth-grade girl
AVERY: a fourth-grade girl
KEENAN: a fourth-grade boy
JUSTIN: a fourth-grade boy
MARIA: a fourth-grade girl
MS. BLY: a fourth-grade teacher

SCENE

7 [The play takes place in a large pumpkin patch during an afternoon in October.
It is the week of Halloween, and MS. BLY has taken her fourth-grade class on
a field trip to pick out pumpkins to carve for a class contest. Each group of
students must carve one pumpkin for their Halloween party. The group who
carves the best pumpkin wins a Halloween surprise. DIYA, AVERY, KEENAN,
JUSTIN, and MARIA are working as a group, looking for the perfect pumpkin
to help them win.]

2 DIYA: [taking charge] Okay, everyone, keep your eyes peeled. We're looking
for the perfect pumpkin here, and we're not alone. Don't forget this is a

competition.

3 AVERY: [excited] This is so much fun. | just love carving pumpkins. It's my
favorite Halloween custom!

4  KEENAN: [surprised] Really? I've always thought that the best part of
Halloween was dressing up like a superhero and getting free candy.

5 JUSTIN: I'm with Keenan. Free candy is the best!
6 MARIA: Look at this one. It's so round and fat.
7  AVERY: That sure is a fine-looking pumpkin.

8 DIYA: It's got a good shape, but it's not orange enough. Come on, team, we
don't want a "fine-looking pumpkin.” We want the best gourd in this field.

9 KEENAN: [worried] Diya, don't you think you're taking this whole
pumpkin-carving contest a bit too seriously?

© KAMICOQ® Instructional Media, Inc. All Rights Reserved. 349

COON g



TEKS 4/9C

70 JUSTIN: Honestly, I've never understood why we carve pumpkins.

77 AVERY: Well, that's easy. We carve pumpkins because it's a custom, silly.
72 JUSTIN: | know, but why?

73 MARIA: Yeah, whoever thought that carving a spooky face in a little ol’
pumpkin and putting a candle inside would be such a hot trend?

74 DIYA: Does it really matter why? What's important is that we do it and do it
better than the other teams and win that surprise. So, keep those peepers
peeled for prized pumpkins!

75 KEENAN: My dad says that you should never do something just because. He
says that you should know why you do things.

76 AVERY: Maybe Ms. Bly knows why we carve pumpkins for Halloween.
77 KEENAN, JUSTIN, MARIA, AVERY: [shouting] Ms. Bly! Ms. Bly!

78 MS. BLY: [coming over to the group] What's up, guys? Have you found a
pumpkin, yet?

79 DIYA: [annoyed] | tried to get them to look for one, but they're too busy
worrying about why we carve them.

20 MARIA: We were just wondering how such an odd custom got started.
217 JUSTIN: We hoped that you would know.

22 MS. BLY: That's a very good question, guys. Do you remember what we
learned in social studies about how the United States was settled?

23 AVERY: [excited] | remember that! You asked us to ask our parents where
our ancestors came from. Then in class, we put sticky notes on all the
different countries. There were sticky notes everywhere!

24 KEENAN: Yeah, and we talked about how the United States is called the
"Great Melting Pot" because of all of the different immerg—immger—
immega—

25 MS. BLY: [helping KEENAN] Immigrants. That's right! Well done, guys!
Anyway, the United States is made up of different people from different
countries, and each group of settlers brought their customs with them.
Halloween comes from different Irish, Scottish, and English customs.
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AVERY: [interrupting] That must be why | love carving pumpkins so much. |
have all kinds of Irish, Scottish, and English ancestors!

MS. BLY: Not so fast, Avery. The custom we have today is not the same as
the customs they had then. They didn't used to carve pumpkins at all.
Instead, they carved their jack-o'-lanterns out of turnips.

JUSTIN: [confused] But, why did people carve faces into vegetables at all?

MARIA: Yeah, my mom always gets mad when | play with my food.

MS. BLY: Well, it all goes back to an old Irish ghost story about a man named
Stingy Jack.

KEENAN: [excited] | love ghost tales!

MS. BLY: Well, you'll have to ask your family about it because there's no
time to tell you the story today. The bus will be here in twenty minutes to
pick us up! But, | will tell you that the carved vegetable lanterns, which came
to be called jack-o'-lanterns, were thought to scare away evil spirits and keep
people safe.

DIYA: [panicking]l We only have twenty minutes? Okay, people, spread out!
KEENAN: [sighing] | guess we're back to hunting for gourds.

JUSTIN: Cheer up, Keenan. Maybe we'll find this Stingy Jack fellow.

MARIA: [scared] You don't think he's really out here, do you?

AVERY: Don't worry, Maria. | bet he's still in Ireland. Everyone knows that
ghosts can't swim.

[All laugh. Close curtain.]
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Why do many of the lines in this play begin with character names?

A to remind the reader about the names of the characters in the play
B to show whom the characters are talking to

C to show what the characters are thinking

D to show which characters are to speak the words following the name

Read paragraph 33.

DIYA: [panicking]l We only have twenty minutes?
Okay, people, spread out!

What does the stage direction in this paragraph tell the reader about Diya?
F She is nervous about not finding the perfect pumpkin.

G She is scared of running into a ghost.

H She is worried about missing the bus back to school.

J She is sure that she will win the carving contest.

The stage directions in paragraph 1 help the reader by —

A giving facts about how the characters' costumes should look.

B describing the setting and background information.

C telling the people in the audience what they are supposed to do.

D giving the actors tips on how to be better actors.
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What information can be found in the cast section?

J

the setting of the play
brief descriptions of the characters
instructions on how to build the play's set

dialogue

How is the setting important to the play?

A

The pumpkin patch is hot, which makes the characters cranky.

The pumpkin patch is hard to walk through, which creates the play's
main problem.

The pumpkin patch makes the characters curious about Halloween traditions.

The pumpkin patch is very spooky, which adds to the creepy mood of
the play.

Which of the following features shows that "The Great Gourd Hunt" is a play?

F

G

rhyme and rhythm
characters and setting
stage directions and dialogue

plot and conflict

BE SURE YOU HAVE RECORDED ALL OF YOUR ANSWERS
ON THE ANSWER DOCUMENT.
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